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This draft documentStandards for Learning American Sign Language, outlines what it
means to achieve proficiency in American Signduage. Developed by the American Sign
Language Teachers Association (ASLTA), it reflects the philosophy that proficiency is developed
through deep interaction in five different domains: Communication, Cultures, Connections,
Comparisons, and Communitiesndivn popularly as the 5 COs, these domains are national

standards and applicable to any language, whether signed or spoken.

The ASLTA undertook the challenge of developing standards for ASL to appear in the
upcoming fourth edition oStandards for Foreign Language Learning in the 21°" Century, the
foreign language education fieldOs most authoritative disseminator of proficiency guidelines.
Published by the American Council on the Teaching of Foreign Languages (ACTFL), ASL will
take its rightful place aligside standards for learning French, German, Spanish, Arabic, Italian,

and other languages.

Standards for Learning American Sign Language will have a tremendous impact on ASL
education from kindergarten through university across the United Statebyamdension, upon

interpreter preparation programiiough this draft document is currently a work in progress, you

are invited to read, reflect on, and provide feedb&ok many, these ASL standards may require

redefining what proficiency in ASL mean®yvising expectations of what students can and should

learn; and revamping course and program goals to ensure a deeper level of ASL proficiency.

For related questions or comments, please contact Glenna Ashton, President, American Sign

Language Teacherss&ociation.
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Glenna Ashtonchair
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Framework of ASL Comnmicative Modes

Context Interpersonal Interpretive Presentational
In person, | Direct faceto-face Receptive facdo-face Presenting to an audience with whom
live communication communication and there is no prsonal contact or orte-
comprehension of visual many mode
materials
Presenting to ience with whom
there is pergbnal contact
r of recorded materig
0 In person, | Direct digital communication | Receptive facéo-face digital
c digital between individuals who are if communication and sonal contg
8 persaal contact comprehension of visual oneto-many mo
= materials
= igitally presenting to an audience
8 whom there is personabotact
Author or creator of recorded materig
not known personally to viewer
Not in Indirect digital communication| Viewing recorded igitally recording material not knowr
person, between individuals who are if communication and / or vis receiver
digital, not | personal contact materials
live Digitally recording a message to a
known receiver
Faceto-face, | Signing, attending Signing
wn live
< | Faceto-face, Signing for digital communication
6_5 digital
Not faceto- g or attending Signing for digital communication
face, not live
All contexts nowledgeof how cultural Knowledge of cultural perspectives
perspectives are embedded i governing interactions between the
products (literary and artistic) signer and viewer
)
-E;D Knowledge of how meaning ii Knowledge of cultural perspectives
(o) encoded in products governing interactions between signif
E use different digital messages and the viewer
©) 0 communicate Ability to analyze content,
§ compare it to information Ability to present crossultural
— 0 recognize that available in own language an information based on background of
E es use different patterns| assess linguistic and cultural| the audience
= i differences
S Ability to recognize that cultures use
O Ability to analyze and different patterns of interaction
compare content in Deaf
culture to interpret other
cultures
KNOWLEDGE OF THE LINGUISTIC SYSTEM
The use of visuadpatial grammar, inctling lexical, phonological, morphological, semantic, pragmatic, and discourse|
features necessary for participation in the Communicative Modes

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza
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Standards for Learning
American Sign Langage

COMMUNICATION GOAL ONE

Communicate in American Sign Language

Standard 1.1 Students use American Sign
Language to engage in conversations and provic
information, express feelings and emotions, anc
exchange opinions.

Standard 1.2 Students understand and interpre
American Sign Language in live and digital
communication contexts on a variety of topics.

Standard 1.3 Students present information,
concept, and ideas to an audience of viewer
and digital communication contexts on a vari
topics.

Cultures

Gain Knowledge and U
Culture

understa
products ¢
culture.

g of the relationship between the
d perspectives of American Deaf

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza

Connections GOAL THREE

Connect With Other Disciplines and Acquire
Information through American Sign Language

d further the
through the study

Standard 3.1 Students reinfq
knowledge of other discipli
American Sign Languag

GOAL FOUR

the Nature of Language an

Develop Insigh
Culture

.1 Students demonstrate
ndersganding of the nature of language througl
comparisons of American Sign Language and tt
own language.

Standard 4.2 Students demonstrate
understanding of the nature of culture through
comparisons of American Deaflowre and their
own culture.

Communities GOAL FIVE

Use American Sign Language to Participate in
Communities at Home and Around the World

Standard 5.1 Students use American Sign
Language within and beyond the school setting.

Standard 5.2 Students show evidence of
becoming lifelong learners by using American
Sign Language for personal enjoyment and
enrichment.

20072009, work in progress
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Standards for Learning American Sign Language (ASL) ir2ifieCentury
Introduction

OAs long as there are Deaf people on Earth there will be the sign language.O
George Veditz, 1913

The Status of ASL Teaching and Learninghe United States Today

Although academic interest in American Sign Language (ASL) began in_garnestinthe 1960s, one of the
original goals of the National Association of the Deaf (NAD), founded iA1880, was the,preservation of AS
Among NADOs earliestgjects was the use of the then new technology of motion pictures”o record for
posterity samples of ASL. NAD sought to preserve samples of ogatory styles common'to that period of tin
in recognition of their historical value. The quotation above is jftkem the besknown of these films,

which featured George Veditz, tii8 President of NAD giving&speech/mithe cultural and historical value
that Deaf people place on ASL. The topic of this speékip@reservation of American Sign Langu@age
demonstrags that ASL embodies the rich cultural and historicaltradition of Deaf people in America.
Storytelling, folk traditions and respect for the language have long been gore values of Deaf people and [
culture.

The Civil Rightssmovement of the 1960s west of a

confluence ofsevents that led to a more widespread appreciation
for thellang@lage apd culture of Deaf Americans. Chief among
these events was the groundbreaking research of William
Stokoe '@and other linguists. This research demonstrated that the
signing @f.Deaf people was rule governed like that of other
natural |anguages. As interest in ASL increased, colleges and
universities began offering courses that treated ASL as an
academic subject. This led to the establishment of the
organization that todais known as the American Sign

Language Teachers Association (ASLTA) in the41®¥0s by

Big ODO, Little OdO

In discussing the culture and
community of Deaf people, a
convention distinguishes the
audiological condition of not hearing,
and the cultural affiliation of identifying
with a like group of people. The word
ODeafO is capitalized to refer to Deaf
culture or to the people who identify
themselves with the culture. The lower

case OdeafO is used to refer to the
condition of hearing loss or to people
who do not identify with Deaf culture.

NAD to promote the development of ASL curriculum and
instruction and to ensure the qualifications of teachers of ASL.

ASL was first offered for academic credit irsfitutions of

Because Deaf culture and ASL is the
core of the Dea fcommunity, capital
ODO Deaf is used to refer to the Deaf
community.

higher education (IHE) in the 1970s. The number of IHEs and
K-12 schools offering ASL has grown exponentially since then.
According to the Modern Language AssociationOs 2007 report
Enrollments in Languages Other Than English in United States
Institutions of Higher Education, Fall 200énrollment in ASL
courses at thé paesecondary level have increased by nearly 600% between 1998 and 2006, making ASL t
fourth-most enrolled language in higher education, behind Spanish, French, and GeagrASL is a

viable option for second language learners at all levels.

Paths to ASL

There are many paths by which people acquire or learn ASL. Most deaf children are not born to parents v

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 6
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are Deaf and fluent in ASL. This remarkable situation meatdxbaf people acquire ASL in ways that are
very different from the way that most people acquire their native languages. For the small minority of Dea
children whose parents are Deaf, ASL acquisition happens naturally, but for the majority, first eiqposure
ASL comes in a variety of circumstances. Some Deaf children attend residential schools where ASL is us
by their teachers, peers, and caregivers. Other Deaf children attend public schools where they may learn
from their interpreters or peers. Stither Deaf children attend programs where English speech is the
language of instruction, and acquire ASL only after they are adults and becoming assimilated into the De:
community. Regardless of the path by which they enter the Deaf community, A8lprtiary language

used by Deaf people within their culture.

Heritage language learning is an emerging issue in ASL instruction. The fermalinstruction of ASL to deaf
students is a very recent phenomenon. So too is the availability of ASLdinstrudtie¥@igettings for the
hearing children of Deaf parents. Heritage language learning is an important and develeping interest in th
field of ASL teaching and learning.

ASL in the United States

Signed language is the natural form of language for Dealg#upughoutithe world. References to sign
language and deaf people date back 5000 years to the time of Hammurabi (Bender, 1970). Like spoken
languages, signed languages develop and be¢omeésstandardized aS separate and distinct languages. The
indigenoussigned languages are neither derivative of'nor.dependent on the spoken languages of their
respective countries. Widely held perceptions that sigh language is universal and that it is a manual form
spoken language are issues that must be addresseth eastyuction.

There are accounts from early American history 0f the use of sign language among Deaf people. There w
thriving communities of Deafgseople and sign language users dating back to the 1600s in places like
MarthaOs Vineyar(Lane, 1984; @c¢e, 1985)

The Deaf community malrks the foundinggefithe American School for the Deaf (ASD) in Hartford,
Connecticut in 1817 by [aurent,Clerc and Rev. Thomas Hopkins Gallaudet as a watershed event in the
history of Deaf people. In this fitst school for ttheaf in America, ClercOs French Sign Language blended
with the indigenous,signing used by students to create modern American Sign Language.

The ASD model of edugation beCame a catalyst for the founding of schools for the deaf throughout the
United StatesThese schogls became the hubs of burgeoning Deaf communities that exist to this day.

Characteristics of ASE

The most striking difference between ASL and spoken language is seen in the difference between sight &
sound. Where/English is an aural/dealguage, ASL is a visuglestural language; created by the hands,
arms, face, and body and received by the eyes. Given this difference it is not surprising that the syntactic.
and grammatical structure of ASL is remarkably different than that of Englishe same time ASL has
always existed within a majority Englisipeaking culture, which has led to significant occurrence of
anglicized forms of ASL. The prevalence of thesgligized forms presentmother difficulty for students

who may not recognizihe difference between ASL and the Engligk forms that are commonly used

when Deaf people and hearing people interact. These Ocontact formsO are often misconstrued as ASL v
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in fact they bear the same relationship to ASL as Franglish does to Bresganglish does to Spanish.

Given the above description the notion that ASL is relatively easy to learn is understandable. The marked
differences in modality, the presence of anglicized forms, and the significant structural differences make
learning A% challenging. Research has shown that using the Foreign Service Institute and Defense
Language Institute standards, ASL is a category 4 language, among the more difficult foreign languages -
learn.

ASL Literacy

Where once the definition of literacyas confined to the ability to read a
broadly defined as the ability to function in a culture. Like many wor

as historical artifacts. The advent of r
new possibilities for personal and
on and preservation of the

orms of communication and langua

The Veditz fims of the early 1900s are preserved and studie
technology for the preservation and dissemination of language
artistic expression. ASL is on the forefront of usiingjtal media in th
language and therefore these standards include references to digit
use not seen in standards for other languages

Deaf Culture in the ZiCentury

To learn danguage requirgs
language in their daily li
and practices of Dea
the numerous Deaf clubs,

standlng of and appreC|at|on for the culture of the people who use t|

y thes meant Oshowing your faBe@gular attendance at any of
gatherings, and events where Deaf people get together. Traditionally the

opportunities still exist, the advent of technology has had an enormous impact
2ss to communication and information througadctaptioning, video relay

echnological advances teachers and students of ASL likewise will need to find cree
ways to acce and vibrant culture of Deaf people.

Today Deaf people are well represented in all walks of life. Deaf doctors, Deaf lawyers, Deaf educators a
entertainers have raised the level of visibility of Deaf people in society. Technological advaeces ha
brought Deaf people into the mainstream of contemporary life. This has led to an increased interest and
awareness among hearing students of the many possibilities for career and personal fulfillment to be four
the study of ASL.

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 8
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The Standards fordarning ASL in the ZiCentury

The growing popularity of ASL has clarified the need for learning standards. $taestards for Learning
American Sign Language in the’2@enturywere made possible through a collaborative effort by the
American Sign Laguage Teachers Association and the National Consortium of Interpreter Education
Centers, with the encouragement and additional financial support of the American Council on the Teachir
of Foreign Languages. The committee included representation frbéninstructors.

The American Sign Language National Standards committee was organized met for the first time in |
of 2007. The committee included a diverse group of ASL teachers, curricul signers, and consultants
who work at every level of ASL ingtction from K12 to graduate schools. ese standards was

completed in August of 2008 and sent out for review by ASLTA memb i nd other ASL contt

product of the ASL teaching profession.

The Nature of the Document

These standards are intended for use by teacherslamcigtrators of 2 iCan Sign Language irflK

level settings. They do not constitute a curriculum or syllabus, and should be applied flexibly. The standal
reflect the framework of communicative mode i ACTFL and incorporate thetheads of
COs of foreign language instrucRo@ommunicat ] nections, Comparisons, and
Communities.

Lane, H. (1984)When the mind heardlew York: Random House.

Padden, C. & T. Humphries. (1988eaf in America: Voices from a cultur€ambridge, MA: Harvard
University Press.

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 9
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Communication Goal One
Communicate in American Sign Language

Standard 1.1 Students use American Sign Language to engage imeersations and
provide information, express feelings and emotions, and exchange
opinions.

This standard emphasizes the importance of interpersonal communication er-inisdee®r
the opportunity to communicate in ASL with native users within their | learning a variety
of registers and how to interact in a culturally appropriate manner i

technology means students must develop a deeper understa use of space, and c
considerations that affect suobnemunication. Teachers may
oficiency. The primary goal of ASL
study for both heritage and new learners is to develop the la and culaite skictively

communicate and interact with native users.

¥ Students respond to questions about sig i e the same or different handshapes.
ABChemdshape storieactivities asking

ate about daily needs, wants, and preferences.
ding to yes / no questions; making either / or statements; participating in activiti

ommuoate about the home, classroom, and environment.
. Participating in Show and Tell activities; identifying objects; plagyatend games.

Sample Progress Indicators, Grade 4

¥ Students give and follow simple instructions in ASL to completargty of classroom and cultural
tasks.

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 10
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Examples: Playing games; attention getting strategieshsgtstep activities.

¥ Students communicate fateface or via technological means on a variety of topics including
family, school, daily routines, reagon, and famous Deaf people.
Examples: Communicating on a videophone; exchanging opinions on selected topics; conducting
peer interviews on Deatlated topics.

¥ Students exchange personal likes and dislikes on topics such as sports h
holidays.
Examples: Conducting questionnaires; comparing and contrasting pr,
differences of opinions among classmates.

kbngyday and

ces; recognizing

¥ Students rolglay a variety of situations and scenarios.
Examples: Meeting a Deaf person for the first time; asking

¥

Students'’communicate in a range of formal andnm&b scenarios using contextually appropriate
linguistic and cultural behaviors.
Examples: Expressing condolences; making formal introductions; inviting Deaf peers to a party.

¥ Students use ASL to obtain Deafated resources, products and services.

Examples: Attending Deaf awareness exhibitions; visiting an open house at a school for the Deaf;
planning an order from a Deaf product catalog.

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 11
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Sample Progress Indicators, Grade 12

¥ Students share their personal reactions to selected ASL literathigspoems, plays, and personal
narratives.
Examples: Discussing main topics and themes; creating a shared narrative; working in groups to
produce an ASL poem.

¥ Students discuss and develop solutions to issues and problems that are oncCeredb the D

community.
Examples: Researching and proposing solutions to the pathological f deafness; gathering
opinions from Deaf community members on a current matter; co [ erspectives of

opposing views.

¥ Students communicate in ASL using istioguistic elements i / ethnic, gender,
and age variations in a variety of contexts.
Examples: Conversing with Deaf children and adults [ ersonal interest; researching ai
discussing examples of ASL slang; interviegvindivi ' al minority identities (i.e., Black

Deaf, Deaf Women, Deaf Blind).

¥ Students work with a local Deaf organization to participate |
Examples: Brainstorming ideas and thqughts; planning Deaf
public service announcements in ASL.

eaf event open to the public.
&eek activities; creating

¥ Students share their opinions and under
Examples: Discussing the core cultural prae
discriminaton encountered by Deaf peoplé
Deaf community.

synthesizing the major events that have impacted the

r reactions to ASL literature and analyze recurring themes and topics in poems
es and stories that have been handed down from generation to generation.

¥ Students exchange and discuss their opinions and personal perspectives with ASL users on a vari
of topics dealing with contemporary issues and historical topics.
Examples: Reearching the effects of the 1880 Milan Conference; debating controversial issues;
discussing the place of hearing people in the Deaf community.

¥ Students analyze the concept of Deafhood and its implications in the Deaf World.
Examples: Interviewing Ds people about their different stages of Deafhood; comparing and
Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 12



ASL National Standards September 2008 Draft

contrasting the Deafhood experience with other ethnic groups; debating why various groups promc
the teaching of ASL to hearing babies and not the Deaf.

¥ Students investigate the proglazons of career opportunities made accessible by studying ASL and
share their findings in groups.
Examples: Commenting on the benefits and perks of certain positions; sharing which jobs are in hi
or low demands; comparing and contrasting the salafiBgeaf and hearing professionals in the
same field.

whether watching someone sign in person or viewing recor Effective ASL comprehension
requires understanding geographic variations in sign pro s regionalisms and the influence
gender ethnicity, age, and background have on a signed’me Students without previous exposure tc
i [ rehension, while heritage learners
may find unfamiliar topics and registers challengingthBgpes of stu
depth of sociolinguistic variation in ASL but also to the surrounding ¢ultural contexts in whighagne
communication occurs. Viewing and compreh or most stud nts will be aided by exposwwayp one
communication that reflects their content kno
material with which they have some backgrou

Students comprehend and respond to simple commands and requests.
Examples: Signingleaseandthank youy following the directions in an art activity; cleaning up
classroom messes, rearranging seating, and lining up in a straight line when asked.

¥ Students attend to and watch presentations o@ge@priate topics.
Examples: Selecting a picture of an animakblasn a description; viewing a recorded happy birthday
message; watching an ASL animation.

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 13
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Sample Progress Indicators, Grade 4

¥ Students comprehend the main ideas irag@opriate ASL narratives and stories.
Examples: Retelling the main points of aydale; identifying the main characters; listing the
important events in a story.

¥ Students comprehend the relationship between handshape and meaning in gelections of ASL
literature, including ABC, handshape, and number stories.
Examples: Identifyingnd listing key handshapes and their meanings; r
describing the sequence of events.

ling the main points;

¥ Students comprehend brief recorded messages on familiar topi , school, and holi
celebrations.
Examples: Retelling the ctant of a video email; describing

from the video school bulletin.

g information

¥ Students view recorded descriptions of people, ani
and major events, and identify correspondingupég or il
Examples: Matching pictures; drawing illustrations; arran

s, places, common activities, weath

illustrations in order.

¥ Students understand and follow directions given in

gestures, facial expressionsymatual signals, and other visual cues.
ing the meaning of a gesture; identifying topicalizatiatghing signs with
s facial expressions.

Examples: Understanding daily bulletins in ASL; signed information fronmretesources; viewing
recorded ag@ppropriate material.

¥ Students use knowledge acquired in other settings and from other subject areas to comprehend liv
and recorded messages in ASL.
Examples: Watching a guest speaker discuss his / her Deaf hasgageknowledge gained from
reading Deaf newspapers to interpret ASL vlogs; studying foreign cultures to understand Deaf
Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 14
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immigration issues.

Sample Progress Indicators, Grade 12

¥ Students demonstrate the ability to recognize levels of registeeiarnd recorded contexts and
understand their significance.
Examples: Understanding a casual opinion expressed in ASL on the mte t; understanding
presentational communication at a community forum; understanding rences betwegszepeer
adultchild, and strangesicquaintance communication.

¥ Students demonstrate understanding of cultural nuances of me i ive products of De:
culture, including ASL literature and the visual arts.
Examples: Understanding advertisements and pronabto
humorous stories; interpreting De'VIA artworks.

lals; comprehending jokes and

¥ Students analyze the main plot, subplot, charact
authentic literary materials.
Examples: Viewing ASL films; watchgplays and performi

criptions, roles and significance in

; interpreting comic strips.

¥ Students demonstrate an understandin he main ideas and details of live or recorded discussio
concerning current events, Deaf culture stugdied in other classes.

Examples: Comenting on VLOGS; view € 3Sions and interviews; watching

documentaries.

Examplés: Comparing the sign styles of two different products; analyzing discourse cues; comparil
distinctive semantic and prosodic elements.

¥ Students demonstrate and@nstanding of the principle elements of #imtion topics from recorded
materials of current and historical importance to members of Deaf culture.
Examples: Viewing George Vedit#seservation of American Sign Languagemmenting on
topics fromDeafMosaig understanding documentaries about Jewish Deaf experiences during the

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 15
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Holocaust.

¥ Students demonstrate an increasing understanding of the nuances of meaning in live and recordec
communication in formal and informal settings.
Examples: Analyzinglifferences in platform speech; attending workshop presentations; reflecting ol
storytelling.

¥ Students demonstrate an increasing understanding of advanced discours
accompany heated, controversial, and sensitive topics.
Examples: Watching debates; summarizing opinions; analyzing disc

s and strategies th

Standard 1.3 Students present information, concept, ence of
viewers in live and digital communication contexts on a yariety of
topics.

This standard foces on presenting information, concepts, a
recording device for later viewing by an audience. Presenting
familiarity with the cultural and communication featuresidettto one discourse in ASL, including

a larger sign space, a more formal register, and sign choices. These features are modified when
communicating with the intent to record, for t gdent must be keenly aware of how sign space, sign
choice, ad other elements may be influenced I evice. Students with little to no backgrour
in ASL are likely to produce language that is str@
students will learn authentic language patterns
able to communicate in a range of informal style
use of space, and sign choice necessary in pres

to an audience either in person or to
ial to an audience in person requires

but have little to no experience with the formal register,
tational communication.

Sample Progress Indig&

¥ Students give brie ed messages and presentations about home and family, school activities, ¢
common objects.
Examples . Bescribi

ef Show and Tell; sharing photographs; sharing drawings of family

ous songs, short anecdotes or poems commonly known among their peers in 1
sing visual cues for assistance.
ing Clayton Valli's poéow and Roostedescribing pictures iHave You Ever

class.
Examples: Playing the telephone game; describing pictures and posters; engaging in basic
storytelling.

¥ Students practice leaving reded messages that include appropriate greetings, farewells, and age
appropriate content matter.
Examples: Leaving recorded messages for family members, Deaf peers, and pen pals; leaving an

Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 16
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invitation to a birthday party; making a seifroduction.

¥ Students prepare illustrated stories in ASL about activities or events in their environment and prese
them to the class.

Examples: Describing a field trip; giving a weather report; commenting on calendar events and
holidays.

Sample Progress Indicates, Grade 4

¥ Students present skits, recite selected poems, tell anecdotes, an ies in ASL for schoc
events.
Examples: Sharing ABC, number, and handshape stories;

history; demonstrating sign rhymes.

atizing import vents in Deaf

¥ Students create simple, brief recorded messages a
Examples: Giving a video bulletin; making announCe
a video report on a favorite book.

ings and events at school.
out Deaf Awareness Week; deliverin

¥ Students use ASL to tell peersar out of school about their o
practices.
Examples: Listing activities or basic infc holidays, family events, and food; comparing

[tures or cultural products and

¥ Students analyze and compare the meaning efteel classifiers.
Examples: Identifying size and shape specifiers (SASSes); comparing entity classifiers (animal,
person); describing handle classifiers.

¥ Students present skits, recite selected poems, tell anecdotes, and perform stories in A8blfor sc
events.

Examples: Presenting humorous stories; dramatizing the lives of Deaf pioneers in different fields;
Ashton, Brown Kurz, Cagle, Newell, Peterson, Zinza 20072009, work in progress 17
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reciting the works of famous Deaf poets such as Patrick Graybill, Ella Mae Lentz, and Clayton Vall

¥ Students create recorded messagesming of personal interest, school routines, and community
events.
Examples: Creating a public service announcement; givingbstspep directions; delivering a
report on Deaf demographics.

¥ Students express preferences and feelings about infornia¢iphave gathere t events,
experiences, everyday activities and other school subjects.
Examples: Sharing stories about personal experiences; delivering a

information learned in other subjects.

sive argument; present

Sample Progress Inttators, Grade 12

¥ Students demonstrate understanding of how signs
Pronominlization, Directionality (verb agreement)

¥ Students analyze the nuances of body part classifiers an aje afrparspectives to suit
the message.
Examples: Analyzing head and limb cl
classifiers.

order to discuss the topicdwather learners of ASL.
Examples: Synthesizing a lecture on Deafhood; reviewindtigksm Unveiledlocumentary;
commenting on current issues in the Deaf community.

¥ Students select and analyze expressive products of Deaf culture presented iliteaeinpugenres or

the fine arts.
Examples: Analyzing cultural allegories such asEpeth interpreting themes in De'VIA works;
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presenting on aspects of ASL literature where humor is used as protest.

¥ Students give presentations in ASL on researskdavestigations of current events from
perspectives of sufgroups within the Deaf community.
Examples: Analyzing educational trends of Deaf children; presenting on a needs assessment of Dt
senior citizens; examining dual minority views on majorf@sents.

¥ Students use resources available in ASL on the Internet, library, and othergmedia sources to build
support for their opinions and present them.
Examples: Researching the pathological versus cultural model of deafness; presenting on
controvesial issues impacting the Deaf community; describing the grocess ef Deafhood.

¥ Students present the latest research findings on topics related to"ASL linguistics:
Examples: Comparing language acquisition differences between Deaf and hearing bapmsganal
examples of sociocultural variations; reporting on the coghitive _processes of visual language.

Cultures Goal Two
Gain Knowledge and Understanding of AmeriCan Deaf Culture

Standard 2.1 Students demonstrate an upderstanding of the relnship between
the practices and perspeetives of American Deaf culture.

American Deaf individuals sharg"a unique bicultural’bond since they function in both their native culture a
well as Deaf culture. They participaté in and reflect the culiumaths common to their birth community,
including food and dressgyet, Deaf Americansfalso exhibit particular cultural norms, behaviors and
formative shared experiences distinct'to'those who approach the world from a visual perspective and use
American SigrLanguage. Despite representing all ethnicities, backgrounds, nationalities, and socio
economic status, Deaf people share a,common visual orientation that forms the basis of Deaf culture.
Gaining insight imt@'this,complex relationship yields understanalitgpw and why Deaf Americans behave
and interactgfi Certaimways that differ from their own. These different practices are derived from a long
period of shared historyrand reflect the social structures, traditional ideas, attitudes, and values of Deaf
peqlegStudents need t@ be taught not only the cultural practices but also the perspectives of Deaf culture
andhe products influenced by those perspectives. Developing this cultural understanding is equally
important asydevelopipg proficiency in ASL.

Sanple Progress Indicators, Kindergarten

¥ Students observe and use-appropriate ways of expressing greetings and farewells.
Examples: Sustaining eye contact when communicating with peers and adults; viewing
demonstrations of various leataking techniqgas; role playing greeting various family members.

¥ Students practice attentigetting strategies.
Examples: Practicing the appropriate way to obtain class attention by flashing classroom lights;
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playing relay shoulder tapping games; role playing scesiarhen attenticgetting strategies are
important.

¥ Students participate in agg@propriate cultural activities.
Examples: Celebrating Clerc and Gallaudet Week in December; playing the Elephant Game;
observing ABC stories.

¥ Students identify simple duirally based behavior patterns of Deaf peers.
Examples: Developing awareness of auditory versus visual differences i
similarities and differences between being Deaf and hearing; viewin

communication; identifyi
Bove on Sesame Stre¢

¥ Studentexplore common daily activities of Deaf people.
Examples: Practicing waking up using visual alerts; determining whether the equate lighting
the room for visual communication; having a Deaf guest s r present ans to common
guestions.

Sample Progress Indicators, Grade 4

¥ Students demonstrate familiarity with social customs and pr es of Deaf people that are of intert
to children.
Examples: Observing social interaction:

ents and children; attending an ASL

w wareness Week.

¥ Students demonstrate how to use appropriate attegeittimg techniques.

riting notes on a pad of paper; using gesture and mime to communicate
g to place a menu order.

Sample Progress Indicators, Grade 8

¥ Studentslemonstrate familiarity with informal and formal social customs and practices of Deaf
people.
Examples: Role playing interrupting a conversation properly; modifying greetings and farewells
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according to age; demonstrating how to navigate through godygeople.

¥ Students understand expected social behaviors when interacting with mixed groups of Deaf and
hearing individuals at Deaf events.
Example: Practicing contextual use of handwaving (visual applause) to show enjoyment of
entertainment; understding the offensive nature of speaking rather than S|gn|ng in mixed company;
participating in cultural activities at a Deaf sporting event, such as foot stomping, cheers, and
drumbeating.

¥ Students learn about and participate in activities enjoyed aj/yoeth su
drama, and celebrations.
Examples: Watching a Deaf play; attending an ASL poetry com
Week.

games, sports, dance,

ting Deaf Awarene:

¥ Students demonstrate an understanding of various compiunication strategies {sddruniels
in their daily lives.
Examples: Using a videophone; placing a video re ; upderstanding why mobile technology
communication is valued.

nthe ompetlng interests of the National Association of the Deaf and the
Bell Association; comparing how differences in education affect cultural
ssing the positive and negative implications of living in akightommunity.

Ulture as experienced by the majority of Deaf people.

@sS: Examining the oral to ASL user phenomenon; analyzing thedaisémd contemporary
benefits of identifying with the Deaf community; discussing how the shared experience of oppressi
encourages mutual support among Deaf people.

¥ Students use acquired knowledge of Deaf culture to interact in a culturally apigopainner with
Deaf people in a variety of contexts.
Examples: Visiting a Deaf person's home the first time; knowing how to alert Deaf people to
environmental sounds and noises; attending a formal Deaf event.
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¥ Students identify, analyze, and discuatigrns of behaviors and/or interaction in the context of Deaf
culture.
Examples: Observing patterns in films; viewing personal video logs and online news presented in
ASL; reading printed materials about Deaf culture such as NAD Broadcaster, Deahtifgign
News.

Sample Progress Indicators, Postsecondary
¥ Students examine the prevalent cultural value of self reliance by

leaders
Examples: Investigating homes for Deaf senior citizens;
Camp training has in maintaining the continuity of De
advocacy organizations serving Deaf individuals es
Association of the Deaf.

¥ Students explore perceptions of various Deafgoloips relat
of acculturation, and their contributions to Deaf culture at lar
Examples: Examininthe implications ofgeeing haaf-hearing and how it affects identifying with
Deaf culture and the larger hearing co ' e self perceptions of individuals with
double cultural identifications (e.g., Blac V they are perdeyvibe wider Deaf
community; investigating the process of Deaf culture by recent Deaf immigrants.

Examples: Discuss ich_information is accessed and exchanged among younger Dea
individuals; com formation given and received thrddg’'s and videophones;

g the“influence of expressing affection during greetings and farewells has on
lationships; investigating the perceptions and attitudes Deaf people have
ussing why the exchanging of personal information is valued.

education and its impact on Deaf culture; discussing how federal and state legislation have influen
contemporary Deaf culture.
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Standard 2.2 Students demonstrate an understanding of the relationship between
the products and perspectives of American Deaf culture.

American Deaf people have created a wealth of products that reflect and influence the values and
perspectives dDeaf culture. Some of the significant cultural products include a rich body of literature in a
variety of genres and reflecting the Deaf experience in works of art. Students learn to identify the underlyi
cultural values and norms reflected in these petg] and their significance to the wor ince knowledge of
cultural products is essential to ASL proficiency, a deep understanding of the cultural perspectives and
products will not only enable students to better appreciate Deaf culture but als@hefpribtion
intellectually in the Deaf World.

Sample Progress Indicators, Kindergarten

¥ Students become familiar with children's literature in ASl{ videogames and t
learn children's songs and games.
Examples: Playing th€astleQuestvideo game; viewj
participating in thé>oint Nod Wallgame.

vision programs, ar
Brog, Where Are Youy?
¥ Students examine elements of Deaf art including hands, h

Examples: Playing with wooden and carved handshape bloc
in theWhat Am | Looking At@ame.

es and eyes.
using lpendatds; participating

¥ Students identify and observe tangible producis of C culture.
al cookies; playing with the Signing

Examples: Undetstandi pirthat some people "hear" with their eyes; creatikg artwo
focusing on hands 5 Deaf people are different yet they are similar to hearing

that reflect Deaf culture.
e meaning ; comprehending the universal symbobeing deaf

programs, and learn songs and games.
Examples: Viewing fairy tales; playing tkdmpyCatvideo game; producing simple handshape
poetry.

¥ Students examine how the major themes of hands, eyes, and signs, appear in selected pieces of [
art.
Examples: Comparing the artwork of Chuck Baind 8etty Miller; identifying the meaning of
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selected images; viewing the poetry of Clayton Valli.

¥ Students identify and observe tangible products of Deaf culture.
Examples: Becoming familiar with the Gallaudet / Cogswell sculpture; exploring the fvork o
Douglas Tilden; examining accessibility products such as videophones, pagers, and hearing aids.

¥ Students recognize themes, ideas, or perspectives of Deaf culture and reco
reflected by the culture.
Examples: Recognizing that ASL aRdglish have different modalities; un
vibration, rhythm, and lighting play in entertainment; developing awa
people's pride in being Deaf.

ize how they are

rstanding the roles
of culturally Deaf

¥ Students study the different geographical environments in whichd@eafe live mine the

serving the Deaf community, such as Gallaudet, N
California State University Northridge.

nical Institute for the Deaf, and

Sample Progress Indicators, Grade 8

¥ Students identify and learbaut expressi eaf culture, such as stories, poetry, art,
literature, and explore the way in which t

people.
Examples: Analyzing Chuck Baird4echanigal Eay viewing narratives yPatrick Grayhbill;
reviewing films produceg \ uch as Peter Wolf.

p1s of various products of Deaf culture such as poetry, art, &
music and develGp an apy hese cultural aspects.

agriculture, economics, and social sciences.
hing the contributions of Ruth Fulton Benedict to anthropology; investigating Ol
astronomy; commenting on Tilly Edinger's worleoropaleontology.

ASL films or video logs that are popular with young Deaf people.
iewing films produced by Wayne Betts; watching humorous anecdotes by Deaf

¥ Studens$ identify, discuss, and analyze sgioups in Deaf community and their themes, ideas, and
perspectives.
Examples: Discussing the filicove Is Never Silenanalyzing the experiences of Black Deaf
Americans; exploring the lives of Deaf Blind individuals.
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Sample Progress Indicators, Grade 12

¥

¥

Students learn about and participate in activities enjoyed by young Deaf adults, such as games, sg
music, and entertainment.

Examples: Playing the winking game; acting in Deaf plays; and, participating irsjperaf
organizations.

Students interact in a culturally appropriate manner with Deaf people of v
variety of contexts.

Examples: Welcoming guest speakers; participating in field trips; an
members at Déavents.

us backgrounds in a

acting with community

Students analyze and reflect on expressive products of Deafgulture, such a
literature, and explore the way in which these products repsesent the lifestyles
Deaf people.

Examples: Analyzing Betty M#irO&meslan Prohibite
critically examining poetry by Ella Mae Lentz and

I€s, poetry, art,
d perspectives of

Students identify and analyze films, commercials or doc ries about Deaf people and evaluat
typical cultural patterns argbcial behaviors that are portraye
Examples: Analyzing misrepresentations of Deaf people and/Deaf culture in historical and

contemporary films; identifying distincti iAts uni to Deaf culture; comparing materials
produced by Deaf and hearimglividuals.

Students expand their knowledge of the
interpret authentic materials.
Examples: Viewing pers

te and public life of Deaf people as they view and

ing position and advocacy statements presented in

controversial topics; discussing different forms of institutionalized oppression and discrimination.

Students analyze themekoppression and empowerment in products of Deaf culture such as stories
poetry, art, and literature and how they reflect the experiences and perspectives of Deaf people.
Examples: Analyzind he Eyeth Storyexamining the influence of the Deaf Presidsdow

movement on cultural products; critically examin{@igildren of a Lesser God

Students analyze patterns of ASL use and linguistic expressions used by Deaf people and analyze
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context and historical usage of some of these expressions to idéegifypeopleOs thoughts and
perspectives.

Examples: Exploring the use and context of the exprefisieert illustration of THINK -
HEARING here]; comparing the settings wh@nsert THINK -ME-NOTHING illustration here]
is used; analyzing examples of expressithat reflect the cultural pride of Deaf people.

¥ Students become familiar with social, political, and cultural issues discussed at varicuslddedf
forums, Internet sites, chat rooms, vlogs, and blogs.
Examples: Participating in local town hathundtable, and think tank disc
analyzing individual responses to various topics shared on vliogs an
responses to concerns of cultural issues within the Deaf communi

ons on current issues;
; recording personal

Goal Three
formation through

Connections
Connect With Other Disciplines and
American Sign Language

Standard 3.1 Students reinforce and

] dge of other disciplines
through the study of Ame
This standard emphasizes theemdisciplinary nat earning and the use of American Sign Language to
broaden and deepen all of a studentOs learning gkperiences. Students can accomplish this standard by
acquiring knowledge through American Sign Language relevant to other dissiplitteby applying content
from other subjects to their lea of American Sigh Language. Integrating vocabulary and concepts the
aningful communication in the ASL classroom.
anguage to learn and communicate with others about

can Sign Language vocabulary to refents #ed concepts learned in other

bject areas.
ing animals; describing weather; identifying food items.

grate ASL numbers when making observations about people and things.
Counting objects; using the calendainglabout size of families.

¥ Students identify family members and family relationships.
Examples: Bringing pictures of family members to class; practicing fingerspelling the names of
family members; describing the relationships between family members

¥ Students identify community locations, personnel and transportation.
Examples: Identifying community location, such as school, home, and library; briefly describing the
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primary duties of emergency service personnel; describing the types of trangpatserved in the
local community.

¥ Students use spatial awareness to identify and outline shapes.
Examples: Identifying the names of shapes; using index fingers to outlinditmensional shapes;
demonstrating tracing classifiers to outline sfiethree dimensional shapes.

Sample Progress Indicators, Grade 4

¥ Students expand their understanding of topics studied in other cl ing comparisons in
ASL.
Examples: Comparing climate in their own area and in othe ding the

¥ Students expand their knowledge of common numb as used in science, mathematict
and other fields.
Examples: Learning about weights and measi@nts; un ding social practices dealing with

¥ Students demonstrate a general knowlee ignifi ributions of Deaf people to history, a

sciences, literature drother fields.
Examples: Investigating the role and expe € Deaf Smith in the Texas War for Independenc
becoming familiar with the works of Deafiartists; researching the accomplishments of Deaf scientis

Examples: Viewing a presentation on health; learning about the life of Laurent Clerc; watching viog
abaut traveling in foreign countries.

¥ Students present live or recorded reports in ASL on topics being studied in other classes.

Examples: Explaining the importance of nutrition; outlining steps to becoming more environmentall
conscious; presenting aaiong lesson.
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¥ Students demonstrate understanding of how to apply ASL numbers to different contexts.
Examples: Explaining sport scores; describing units of measurement including heights and weights
presenting temporal aspects related to age and time.

¥ Students expand their information in other subject areas on topics of personal interests.

Examples: Identifying the parts on a vehicle; learning about personal hygiene; discussing technolo
and technical equipment.

¥ Students elaborate on their stumfyworld history by studying the history of
Examples: Exploring the Gallaudet University website; learning abo
American Deaf community; studying ancient Greek and Roman p

e Deaf world.
rench roots of the
towards Deaf people

Sampe Progress Indicators, Grade 12

¥ Students understand and describe significant contri
sciences, literature and other fields.
Examples: Reading poetry and other works written in
of the Deaf explorer, Edmund Booth; understanding the a
Phyllis Frelich and Marlee Matlin.

Americans to history, arts,

by Deaf authors; iatregttpe life
ments-&hoth actresses,

¥ Students exchange views in ASL on tog
Examples: Comparing thgos and cons O

explaining how different perspectives an

CS ' ih other content classes.
ribing the characters and plot of a novel;
gles |n photography influence meaning.

forrtian from other school subjects with information available in ASL to
n the ASL classroom.

ing a pangl discussion on controversial topics.

Sample Pragress Indicators, Postsecondary

¥ Students discuss topics in ASL from other courses, including concepts and issues in the humanitie
science, or technology.

Examples: Analyzing the impact of technological advances on Deaf culture; compararg ivorks
by Deaf and hearing authors; explaining the anatomical features of the eyes and hands.
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¥ Students exchange, support, and discuss their opinions and individual perspectives in a formal set
on a variety of topics that are being studiedthrer courses.
Examples: Presenting on how society should treat individuals with disabilities; analyzing the
characteristics of oppression in minority groups; proposing a disease treatment and prevention pla

¥ Students use ASL to provide informatiom the work and knowledge of professionals in their field of
study.
Examples: Describing a major theorist's work; explaining significant event
presenting on the challenges faced by professionals in their field.

overies or advance

¥ Students syn#tsize and evaluate information gathered in other disci nhance their
understanding of ASL and Deaf culture.

education; investigating dynamio$ power and authority.

¥ Students broaden their awareness of other discipline ing on topics presented in their A
classes.
Examples: Discussing cultural theories of group and s
events influence coemporary issues; investigating how t
sociceconomic status groups.

dynamics; analyzing how historical
dical field approaches a variety of

Standard 3.2 Students acquire infor ognize the distinctive viewpoints
that are only available 1gh American Sign Language andeaf
culture.

This standard emphasizes the \ IV that students gain when they study ASL and Deaf cul

eaf culture, turning the inaccessible into a rich, rewarding experier
learning, they begin to examinetst vaseurces intended for native

atch aggppropriate folktales, short stories, and poetry intended for young Deaf children.
es: Viewing stories told by acclaimed storytelleisving handshape poetry; viewing mime
and visual gestural communication.

¥ Students view and sing simple songs and handshape rhymes in ASL.
Examples: Signing happy birthday songs; viewing songs about holidays; viewing handshape rhym:
about weather.

¥ Students develop familiarity with the aesthetic value of rhythm, timing, and vibration.
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Examples: Playing with drums; feeling the vibrations from speakers; engaging in simple physical
activities based on timing.

¥ Students develop understanding oiviight is used for different purposes.
Examples: Using lights to get someone's attention; playing musical chairs with light rather than
sound; experimenting with the effects of light and dark on communicating in ASL.

¥ Students develop appreciation tbe hands and eyes.
Examples: Using coloring books; engaging in art projects; playing wit

Sample Progress Indicators, Grade 4

¥ Students view folktales and stories in ASL that reflect cul orical figures.
ExamplesViewing stories of Laurent Clerc; watching t how Alice Cogswell met Thomas
Hopkins Gallaudet; identifying the cultural practices

¥ Students develop aggppropriate awareness of core cult
ExamplesExpressing joy when a Deaf child is born; unde
discussing the beauty of ASL.

¥ Students watch and ask or answer questie age lopmentaHgppropriate short stories,
poems, songs, and conteretated materia
Examples: Discussing the connection b : shapes and meaning in stories; identifying

Examples: Presenting [ dols for the Deaf; describing pictures of famous Deaf
individuals; explaigil ic i pom Deafated events.

¥ Students look at il ions in Deaf drén's books that show views of people and places in the
Deaf World.

Examples: Viewing the ABC storfhe Haunted Houseinderstanding weknown humorous stories
shared on vido logs; retelling th@olice Story

¥ Students recognize and identify Deaf contributions to the development of world culture in the
sciences, arts, and society in general.
Examples: Exploring the artwork of Douglas Tilden; researching the accomplishoh&eaf
scientists; using the Internet to investigate famous Deaf artists.
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¥ Students use aggppropriate sources intended for native ASL users to prepare reports and
presentations on topics of personal interest or those with which they have limitedigre
experience.
Examples: Viewing video logs about schools for the Deaf; investigating local Deaf sports
organizations; researching the activities of Deaf youth organizations, such as the Junior National
Association of the Deaf.

¥ Students gain undaianding of the major events in Deaf history that hav
on Deaf culture.
Examples: Investigating the Deaf President Now movement; viewi Is on attempts to
eradicate the use of ASL; researching the influence of eugens
prevent a "Deaf variety of the human race."

ad a profound influence

¥ Students recognize and are able to explain the viewpoi raditionally applied
the Deaf.
Examples: Understanding the difference between
origin of negative labels such as "deaf and dumb®; vie
hearing, hearing impaired, and related phrases.

¥ Students obtain infanation and viewpoint bIe tirough ASL or Deséited media, compare it
with information on the same topic in English, and analyze the different perspectives and / or bias
shown in the sources.
Examples: Investigating
ASL as the preferredgdangue
disability and being

cultural identity; researching the
Ideo logs about labels such as hard of

Sample Progress Indicators, Grade 12

athological /
2 of the Dea

elicavwid deafness; researching attitudes towards
community; comparing perceptions of the nature of

¥ Students view and @
interest.

e a variety of sources intended for native ASL usersageha topics of

estigating the Ilngwstlcs pioneers whose work Ied to the validation of ASL as a distin
amining the Deaf President Now movement's effect on political and social empowerm
of a minerity group; examining how the accomplishments of Deaf artists and actors have shaped
perceptions of the Deaf community.

¥ Students analyze and coamp the perspectives of the two dominant philosophies of educating the
Deaf and its effects on the Deaf worldview.
Examples: Comparing the viewpoints of Thomas Hopkins Gallaudet and Alexander Graham Bell;
discussing the historical implications of barqmiSL as the language of instruction at schools for the
Deaf after the infamous 1880 Milan Conference; researching the reasons AStintasiteed into
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Deaf education.

¥ Students observe and analyze common themes in ASL literature that include cb8dyetween how
Deaf individuals view themselves and are viewed by hearing people.
Examples: Analyzing the subtext of tReease Bustory; retellingRestaurant Telephonaterpreting
the meaning obandelionsby Clayton Valli.

Sample Progress Indiators, Postsecondary

¥ Students analyze the value and role of collectivism in Deaf cultur, t it with the
predominant value of individualism in American society.
Examples: Investigating how collectivist behaviors are percei
the development of collective behaviors as a community strvival strategy; criti
cons of collectivism versus individualism, as expresse ASL%en video logs.

, analyzing
ing the pros and

¥ Students understand the distinctive viewpoint of
noted feature of Deaf culture.

ing, and taking pride in ASL is a

¥ Students view and analyze literary and
comprehend the cultural messages imb
Examples: Investigating subtlety and do

Examples: Exple ' ces and perspectives of multicultural Deaf individuals;
and triumphs of noted Deaf community leaders; investigating marginalize
unity.
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Comparisons Goal Four
Develop Ingyht into the Nature of Language and Culture

Standard 4.1 Students demonstrate understanding of the nature of language
through comparisons of American Sign Language and their own
language.

Students of American Sign Language discover thatditiad to the modality, maost aspects of the language
differ from their own. Rather than comparing similarities and differences bgtweemlanguages based on so
and speech, students encounter a language intended for the eyes and h@nds. ThiS profouedtaiundam
difference is significant and encourages students to begin reflecting on'the nature of language at the ons
studying ASL. Furthermore, ASL is not simply a signed version of gpeken English or any other language,
contrary to widespread belief. lest, it possesses a complex set@f linguistic features foreign to most
spoken languages, including noranual signals, inflections, and’a rich Bedy of classifiers. The visual basis
of ASL requires thinking, seeing, and communicating in a {dm@ensiopafashion by using space,
directionality, and other features in a way that simply carihot'be expressed in spoken languages. Student
find words and concepts in ASL that have no counterparts to thelr ewn language, and vice versa. Ultimate
students devep an understanding of how languages operate by camparirig the similarities and differences
that make studying ASL exciting and rewarding.

Sample Progress Indicators, Kindergarten

¥ Students compare the alphabet and numBers in English and handsheples in
Examples: Playing gamesgthat include a variety of ASL handshapes; viewing animated ASL
handshapes on the computer; drawing pictures of alphabet letters or numbers and making dough «
of handshapes in ASL. g

¥ Students are aware ofithé existence of naleted classifiers in ASL.
Examples: Creating aistory that includes a pectassifier; identifying classifiers for a variety of
transportatiengdforms; demonsirating plural classifiers for people and a variety of transpdotatis.

¥ Students use examples of personal and possessive pronominalization in ASL.
Examples: Demanstrating awareness of possession by identifying articles of clothing; using deixis
refer to oneself; negating and affirming by pirig to the correct object.

¥ Students demonstrate agad developmentalgppropriate understanding of parameters including
location amnd movement.
Examples: Observing meaning differenbased on changing location of signs; experimenting on
changing signs by adding or subtracting movement; identifying signs that share the same location
type of movement.

¥ Students experiment with forming agend developmentalgppropriate facial exprs®ns and non
manual signals.
Examples: Practicing facial expressions based on simple emotions (happy, sad, surprised, etc.);
observing topicalization when being asking questions; interpretingehaing of various facial
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expressions found in photos or other sources.

Sample Progress Indicators, Grade 4

¥

Students cite and discuss gestures used by hearing people that may be borrowed from ASL.
Examples: Waving goodbye; beckoning or signaling somémicome near; waviig, hands to obtain
attention.

Students demonstrate an emerging awareness that word order in
Examples: Understanding toppomment structure; practicing explai
action recognizing the structure of WH questions.

English are often differ:
d place before the

Students demonstrate awareness of formal and informal
politeness in ASL and in their own language.
Examples: Comparinghat's upwith hello; understandi ISté ponding tohank youwith

sure fine, no problem or repeatinghank you observj sign space when communicating in
a formal mode.

ms of language and'try out expression:

Students discuss differences and similarities between the in ons of their own language and the

role of nonmanual signals in ASL.
Examples: Demonstrating tone of voice ' '

topicalization when asking questions; p W anding the morphemes of a word and sign
Students recognize elements of ASL, indg’gender, number, and pronominalization.

Examples: Using pronominalization when'referring to a person; understanding number incorporatic
with pronouns; observing influence of gepder on sign formation.

features in English; describing the Amanual signals used by a Deaf storyteller; giving examples of
nonmanual signals used in a video blog.

Students recognize differences and similarities in word order, verb agreement and nouns in ASL ai
English.
Examples: Comparing the subjeerb-object word order of English and the commonly used object
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verb-subject structure of ASL; describing verb agreatnn ASL and English; explaining the rules of
nouns in ASL and how it differs from English.

¥ Students compare the temporal aspects of ASL and English.
Examples: Describing the timeline framework used in ASL and English; examining the incorporatic
of numbers to represent the frequency of temporal aspect in ASL; investigating different ways to
indicate duration by including temporal aspects.

¥ Students analyze different categories of classifiers used in ASL.
Examples: Giving examples of Size and Shape 8Spiecs (SASSes) an ive classifiers;
identifying which classifiers are classified in the OgroundO and Ofj tegories and the rules
setting roots in space; labeling classifiers as instrumental, hand

Sample Progress Indicadrs, Grade 12

¥ Students recognize that loan words undergo change
languages.
Examples: Analyzing differences between a fingerspelled
the reasons a loan word may be used rdktzar an established
introductions of new loan words.

¥ Students demonstrate awareness that the 0f ASL influences meaning, with the
implication that many words, phrases, idioms and figurative language donstateadirectly from
one language into another and vice versa
Examples Analyzmg the conceptruh (run

ing and form in ASL and other

a lexicalized word; comparing
; researching reactions to

g water vs. running on foot vs. a runny nose);

ate an awareness that ASL principles of word order may differ from their own
lsize on how this may or may not reflect the ways in which Deaf culture

Students demonstrate understanding of the difficulties that ASL presents to English speakers as w
as thedifficulties English presents to ASL users by analyzing and comparing linguistic differences.
Examples: Analyzing the difficulty of interpreting classifier descriptions into English; examining the
impact pronominalization has on a message; comparing subtle differences between groups of rela
words and signs.
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Sample Progress Indicators, Pstsecondary

¥ Students demonstrate an awareness of structural differences between the English and ASL paragi
Examples: Analyzing the diamond structure of ASL prose versus the linear approach used in Engli
comparing the roles of multiple examplesl aapetition play in ASL discourse; examining the use of
non-manual signals to indicate grammar and transitions.

¥ Students demonstrate awareness of language change and the historical
languages.
Examples: Tracing the evolutiaf face and torsebased signs moving
analyzing the noimitialized basis of signs; understanding the context i new signs are create
in ASL and adopted by the community of ASL users.

elopment of ASL and

¥ Students analyze elements of ASL, suchras,ttense, and i le linguistic
elements in English, and conjecture about how langua i [
meanings.
Examples: Analyzing the effect ground and figure S on communication; comparing
numker incorporation in ASL and other languages; exa the spatial basis of the ASL timeline
¥ ifferent communication styles basec
variations such as regional, socioecona and educational differences to communic

messages in ASL and other languages.
Examples: Comparing the speed, locatio
between genders usisgoken languages; yzmg the root meaning of a S|gn to identify and

emes of conflict and oppression in Clayton ValliOs poetry; examining t
3f/eth interpreting the meaning of the jokéree Men on the Trai

culture and others they know. Students also discover marked differences, as they learn, for example, hov
Deaf culture fosters a tighinit community and why Deaf people have retained their cultural continuity
despite efforts to eliminate ASL and cure deafness. By examining and making comparisons of Deaf cultul
to their own, students develop a deeper understanding of the nature of culture amdsilyndfevelop their
critical thinking skills.
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Sample Progress Indicators, Kindergarten

¥ Students compare simple patterns of behavior in Deaf culture and their own culture.
ExamplesUnderstanding handwaving or tapping as an atterg@tting techrque; observing eye
contact is necessary to communicate; including hugging is a cultural value during greetings and
farewells.

¥ Students demonstrate awareness of the similarity between voice / mouth
communication and that different peopmmunicate in different ways.
Examples: Understanding that Deaf people use their eyes the way people use their ears;
observing differences in being able to communicate through wind ss wide spaces with

nd/ eye

Examples: Comparing dolls and stuffed animals thaufe
handshape herelappears on different products; exami

Sample Progress Indicators, Grade 4

¥ Students compare simple patterns of b i in various cultural settings.
Examples: léntifying how Deaf people tene 2.hugqging as part of a greeting; comparing
attentiongetting techniques; investigating > of visual signals and alerts such as doorbells anc
alarms.

espand sign languages differ among cultures.
praf American people; observing the different ways

imilarities in folktales for Deaf and hearing children; observing differences in facial
to conveyieaning.

Students recognize the interests and practices that they have in common with their Deaf peers anc
peers in various other cultures.

Examples: Comparing the sports Deaf peers are interested in with theirtexests) investigating

the names of favorite movies and books; learning about similarities and differences in education.
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Sample Progress Indicators, Grade 8

¥ Students identify the similarities and differences between schools for the Deaf and theiddheira
family life with other Deaf families.
ExamplesComparing schedules and courses taken; identifying differences in attending a residenti
school from attending a neighborhood school; hypothesizing aboumgoication patterns in Deaf
families with Deaf children and hearing families with Deaf children.

¥ Students contrast verbal and nonverbal behavior within particular activities among friends,
classmates, family members, and teachers in Deaf culture anovtheculiure:
Examples: Investigating perspectives on table manners; comparing expeg@garting the
concept of "being on time"; identifying differences between what{Deaf anD@ahnpeople
consider embarrassing behavior.

¥ Students demonstragevareness that they also have a culture, by comparing sample daily activities
Deaf culture and their own.
Examples: Comparing ways of waking up; identifying-different'ways peers greet each other;
watchingvideo logs to see what Deaf students do after'sehool.

¥ Students examine the relationship between cultural perspectives and practices, such as celebratio
work habits, and play by analyzing selected practices from Deaf culture and their own culture.
Exanples: Understanding that clothing worn byaReaf people is often solid or darker colors that avo
distracting designs; comparing the different types‘ef.culiural holidays, such as Founder's Day and
Laurent Clerc's birthday; identifying the influesCe of sightl sound on games.

¥ Students examine the relationship between cultural perspectives and expressive products by
analyzing selected produetsificom the Deaf culture and their own.
ExamplesCreating atworkithat conveys bicutilism; comparing perspectives between the ASL
poemTo a HearinggMothewith the poem¥Oou Have to Be Deaf to Understandtten in English.

Sample Progress Indicators)Grade 12

¥ Students identify variations in musical rhythm and instrumentation ugeelihperformances.
ExamplesSigning rhythms used iRathskellar exploring the relationships between pace and
intensity in theBison Fight Songinvestigating the role of the drum at Deaf football games.

¥ Students compare and analyze nuances of ngsaofrwords, expressions, idioms, and figurative
language, in ASL and English, or other spoken languages.
ExamplesiAnalyzing the perspective @hsert illustration of TRAIN -GONE-SORRY];
investigating he connotations dinsert illustration of PEA -BRAIN here]; comparing similar
expressions in other languagegitsert illustration of DEAF -TEND-THEIRS here].

¥ Students hypothesize about the relationship between perspectives and practices in Deahdulture
compare these with those evident in their own culture.
Examples: Analyzing settlement patterns of Deaf individuals; interviewing Deaf people on their
impressions of the anecdote "all Deaf people either knaweorelated to each other”; investigating
the value of financially supporting the Deaf community.
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¥ Students hypothesize about the relationship between perspectives and products in Deaf culture ar
compare these with those evident in their own culture.
Examples: Investigating the symbolic and architectural features found in schools for the Deaf;
analyzing the cultural influences on artistic products; comparing aesthetic values in films, artwork,
ard ASL storytelling.

d in their own culture
hildren with those
s that are "kept quiet” in
issue in the Deaf

¥ Students analyze and compare controversial issues in the Deaf community
Examples: Contrasting the viewpoints of those in favor of teaching ASL to
who do not support the viewpoinpmparing the types of controversial is
Deaf and notDeaf communities; researching the attention a controve
community receives from the ndeaf world.

Sample Progress Indicators, Postsecondary

¥ Studens analyze the value and role of collectivis ure and contrast it with their own
culture.
Examples: Analyzing notions of sharing information; rese
a distinct identity; investigating the value of nyamg people w

background.
W' overed in the Deaf culture and in their
d in"ASL news broadcasts and those freDeabn

|n editorials and news coverage; investigating
als covering Deaf individuals.

titudes towards the importance
re the same cultural

¥ Students compare the ways in which c
own culture's press.
Examples: Comparing information foun
sources; analyzing the mfluence of audl
patterns of benevolent pée

and Sir Thomas Moreldtopia; analyzesimilarities and differences
e XFiles; contrasting visual and aurbhsed cinematic techniques in

contrast these with their own.

Examples: Comparing the value ascribedc¢hools for the Deaf versus that ascribed to schools for
nonDeaf individuals; analyzing Gallaudet University as a symbol of Deaf culture; researching the
role of art as part of cultural identity among Deaf and-Deaf individuals.
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Comparisons Goal Five
Use American Sign Language to Participate in Communities at Home
and Around the World

Standard 5.1 Students use American Sign Language within and beyond the school
setting.

This standard focuses on American Sign Language as Btaammunication er ASL users
throughout oneOs life in school, the local Deaf community, and lasgtiee fr ider Deaf World.
ASL is not an international sign language; however, it is often the third ge used by Deaf
individuals around the world. The plausibility of encountering ASL ad allows
students to apply what they have learned in ASL courses and re
communicate in more than one language. Thus, they geaalan
students have opportunities to use ASL in response tovoeld eek out situations beyond the
school in which they can apply their language and cultur nced learners of ASL treisble
ASL as a lifelong tool for communication in their personal an

Sample Progress Indicators, Kindergarten

¥ Students learn ASL vocabulary for com [ ad personnel.
Examples: Taking a field trip to a fire sta r emergency services personnel, such as
police, firefighter, and doctors; identifying j
and airports.

¥ Students view Deaf gue ~ iety of topics.
Examples: Learninghet i pment used by Deaf people; viewing live storytelling;
watching a skills de aring ear dog.

¥ Students perform a
Examples: Singing Ha
perform ak Q0 anima

gr short songs in ASL at a school and/or community events.
Birthdayaicipating in holiday celebrations; usirgigns and mime to

xpressng birthday wishes via videophone; creating a video email to confirm attendance
at a papty; sharing information about extra curricular activities.

¥ Students identify professions that require proficiency in ASL.
Examples: Identifying professions inding ASL education, school administrator, or interpreter;
exploring the benefits of knowing ASL when working in noisyaard environments; hypothesizing
about occupations where ASL proficiency can be useful.
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¥ Students communicate simple messages b #Peaf people in the community and abroad
concerning everyday matters and daily experiences.
Examples: Exchanging video emails with Deaf students from other countries who are also learning
ASL; leaving messages about weekend plans; confirming taeaddttime.

¥ Students participate in special performances that demonstrate an understanding of Deaf culture.
Examples: Demonstrating Deaf music (drumming); sharing simple handshape poems; exhibiting
student recreations of Deaf art.

ated school events.
owing up as a Deaf

¥ Students invite anmunity members to participate in ASL or Deaf cult
Examples: Inviting a member of the Deaf community to share expefien
individual; asking guest speakers to tell a funny story; having a
entertainment.

Sample Progress Indicators, Grade 8

¥ Students use ASL to communicate with peers and oth
life, various experiences, and special events.
Examples: Exchanging video letters and enmaiksut school an with Deaf peers; giving a
presentation on a recent vacation; explaining a traditional fapily celebration.

¥ Students interact with ASL users in the W
possible future career options.
Examples: Interviewing a person who usesfASL in their work and summarizing the information for

classmates; researching occupations comimon in the Deaf community; investigating how Deaf peo
are viewed by the studen pmmunity.

bers of the Deaf community about de

to learn about community relations and

Sample Progress Indicators, Grade 12

¥ Students use ASL to communicate with members of the Deaf commuaity@dysonal interests or
community and world events.
Examples: Creating a video log entry about community news; visiting ASL intesisetl chat rooms
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to discuss topics important to Deaf peers; making plans to attend adbsafl exhibition.

¥ Students use ASL to interact with or help newcomers to the school and community.
Examples: Serving as mentor to a Deaf newcomer to the school, assisting himiéeming about
the school culture and makimgw friends; volunteering to assistcent Deaf immigrants; providing
outreach to hearing families with young Deaf children.

¥ Students participate in schetolwork projects or carearxploration ativities in
proficiency in ASL.
Examples: Exploring a summer volunteer project at a Deaf cultural c and/or sumngefocamp
the Deaf; investigating degreeograms that offer advanced ASL st ; i
group of Deaf peers.

that require

¥ Students communicate in ASL with Deaf community mem om other coun
issues related to the local comrityn
Examplesinterviewing Deaf people about their impres$ions of
in America; giving gresentation on differences be

conducting a needs assessment.

s about specific
attitudes of society at large here
nd other foreign sign languages;

¥ Students perform on an ASklated theme for a school or co
Examples Part|0|patg1|n a Deaf Awareness Week skit; actln

ty celebration or event.
a play with Deaf peers; sharing

Students actively participate in Deaf community events.
Examples: Tutoring Deaf children and teenagers; engaging in community activism; organizing,
planning, and attending Deaf events.

¥ Students provide their services to the Deaf community.
Examples:Interpreting in nofprofessional settings; helping coordinate an open house at a school fc
the Deaf; organizing leisuteps with other ASL users.
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¥ Students present reports and provide information on stories, plays, filmsregnt events to others
through a variety of media.
Examples: Providing synopses of films submitted to a Deaf film festival; giving a formal presentatic
to a Deaf board of directorgfomoting an upcoming event on a video log.

Standard 5.2 Students show evidence of becoming IHeng learners

American Sign Language for personal enjoyment enrichment.
This standard emphasizes beconseti motivated, lifelong learners of Ameri
a personal interest in the language and Deaf culture, for purposes of e
interacting with ASL users. As students develop their language and
to interact with members of the Deaf community and establish inte
appreciation of and experience with the language and culture

Language by taking

Sample Progresdndicators, Kindergarten

¥ Students play games or other social activities typical of
Examples: Playin@grab a Seat!playing theFruit Basketgame i g\SL Tales and Games for
Kidsvideogames.

¥ Students engag
Examples: Creating- s oblles and collages using flngerspelled lettemgarkacoloring in
coloringbook

the vibrations caused by beating on diffe.rent materedsng rhythm through
othmaterials; playing games where lighting is used, such aSrtiza Seat!

amples: Epr
ance, drums, a

¥ Students use various media in ASL for personal enjoyment.
Examples: Playing ASL videgames; viewing humorous skits and stories; watching ASL cartoons.

¥ Students participate in recreational activities that reflect Deaf culture.
Examples: Attending a KODA camp; playing on a Deaf sports team; plajtimdpeaf peers.
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¥ Students play instruments, sign songs, and play games that reflect Deaf culture.
Examples: Experimenting with vibrations by playing on drums; playing the §agndt!; sign
simple songs using handshape rhymes.

¥ Students plan imagamy travel toEyeth
Examples: Selecting clothing to pack; outlining daily activities; discussing transportation types of
travel toEyeth

ASL.
Jsiting an event for

¥ Students attend a children’s play, puppet show, or storytelling presente
Examples: Attending a plaat the school for the Deaf; viewing live stor
Deaf children.

Sample Progress Indicators, Grade 8

¥ Students view materials and / or use media in ASL
Examples: Viewing stories from oné archives; usi
viewing ABC, handshape, and number stories.

r personal growth.
es as a fun way to practice ASL;

¥ Students exchange information about topics of personal inte
Examples: Using a videophone to commuiicate with others;
format; visiting the local schodbr the De Vi

with ASL users.
afommation in a video pen pal
h_peers.

¥ Students establish and / or maintain intefperg ationships with ASL users.
Examples: Socializing with Deaf mainstreamed students; voluntesra@eafdaycare;
communicating with Deaf neighbors.

¥ Students engage in 3
culture.
Examples: Crea

elated to personal interests gained from exposure to ASL and Deaf

and number stories; retelling ASL moetyng @af art.

or social activities that reflect Deaf culture.
telling festivals; participating in Deaf sports organizations; visiting

licators, Grade 12

d cultural events or social activities that reflect Deaf culture.
es’ Participating in an ASL social with members of the Deaf commattégpding an ASL
ng event; visiting major AStelated exhibits.

¥ Students access variom®dia in ASL for enjoyment or personal growth.
Examples: Viewing jokes and humorous stories; watching and listening to ASL renditions of
popular songs; viewing online neywsesented in ASL.

¥ Students act as volunteers or mentors to younger leafn&&i o
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Examples: Presenting short lessons on various topics; providing tutoring assistance to struggling
learners; serving as role models for younger ASL learners.

¥ Students plan real or imaginary travel, events, and forums.
Examples: Hosting the tity, It's a Deaf Deaf Worldplanning travel to Eyeth or areas of Deaf
related historical interestyganizing community forums and events.

¥ Students establish and / or maintain interpersonal relations with ASL user
Examples: Developing friendshipsth Deaf peers; forming video pen pal
ASL users; working with Dealgencies, organizations, and associatio

ationships with other

Sample Progress Indicators, Postsecondary

¥ Students continue to view and analyze major works of
Examples: Gathering favorite selections of ASL poe i cal ASL storytelling festivals;
collecting works of Deaf art.

¥ Students continue to develop their worldview through par
conferences at lotpostsecondary institutions.
Examples: Attending workshops on De
organizing a panel discussion on curre

ure; participati
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K-4 Learning Scenarios [insert here]

5-8 Learning Scenarios [insert here]

9-12 Learning Scenarios [insert here]
Postsecondary Learning Scenarios [insert h

Frequently Asked Questions About American Sign Laguage [ins
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